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From the Editor's Desk

Dear Friend,

You must have so far received three issues of our newsletter ‘Issues in Primary
Education'. It has been a pleasure to receive your letters in response; your feedback
is continuously helping us to improve the quality of this newsletter. But we are still
waiting for your suggestions regarding an appropriate name for the newsletter.

We are working on the next issue. Meanwhile, we would like to share some
reading material before the next issue reaches you. We are enclosing the following:

An Extract from the PROBE report:- This report has been prepared by the
PROBE team which consists of Anuradha De, Jean Dreze, Shiva Kumar, Claire

Noronha, Pushpendra, Anita Rampal, Meera Samson and Amarjeet Sinha. It
has been published by Oxford University Press.

Suggested list of books on education for resource persons and teachers:- This
has been compiled by us at TSG.

Activity Pool:- This time, we are sending addition games that can be played ifa -
set of number cards are prepared. These activities have been borrowed from
the series ‘Maths games in the Classroom’ by Dave Kirkby.

We hope that enclosed material proves useful in your interaction with teachers,
friends and children.

Looking forward to your response.

For further correspondence get in touch with

Ms. Vipasha Agnihotri or Mr. K M. Sheshagiri
Ed.CIL, Pedagogy Unit,

B-86, Defence Colony,

New Delhi

Ph: 4693385, 4649172 (Off)

or

Mr. D. Jhingran, Deputy Secretary (DPEP)
Ministry of Human Resource Development
Shastri Bhawan

New Delhi

Ph: 3381484 (Off)




PROBE REPORT - AN EXTRACT

INTRODUCTION

We bring to you an extract from the

Public Report on Basic Education

(PROBE). This report has been
prepared by a team of professional
researchers from different disciplines.
It is a detailed field survey carried out
from September to December 1996.
This survey covered all schooling
facilities, and a sample of 1376
households, in 234 randomly selected
villages of Bihar, Madhya Pradesh,
Rajasthan, Uttar Pradesh and Himachal
Pradesh.

i 2.2. Some Myths

The reasons why so many children are
out of school, as suggested by the PROBE
survey, will be examined in the next
chapter. Meanwhile, it may be helpful to
debunk a few myths that have clouded
clear thinking on this subject. Each of
these myths contains a grain of truth, but
this grain of truth has often been bloated
out of proportion in public debates, leading
to much confusion.

B Myth 1: Parents are not
interested

One common myth is that most Indian
parents have little interest in their
children’s education. This myth of parental
indilference remains astonishingly
widespread (especially in official circles,
where it provides a convenient rational-
ization for India's low schooling levels).
To illustrate, in its golden-jubilee analysis
of India's failure to achieve universal
elementary education, The Times of India
(15 August 1897) confidently asserts —
without evidence — that ‘illiterate and
semi-literate parents see no reason to
send their children to school'. On the same
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day, a similar article in Indian Express
(written by a leading expert on the
sociology of education) states: 'Although
there is general awareness that literacy
is a basic need and right of every person,
it is not perceived as such by evaery indi-
vidual. The vast majority of adult illiterates
belonging to the poor economic stratum
are not convinced Ot]i'-'

In contrast to this supposed indifference,
we find that even in the PROBE states
(where parental apathy is likely to be most
widespread) most parents attach
importance lo their children’s education.
For instance, in response to the question
‘Is it important for a boy to be educated?’,
the proportion of parents who answer
‘Yes' is as high as 98 per cent (Chart 2.7).
This is not to deny that parental indifference
does exis! in specific cases — this is the
‘grain of truth' in the myth of parental in-
difference. Parental motivation for the edu-
cation of girls, in particular, is lacking in a
significant proportion of families. But the
general paltern is not one of parental
inditference. On the contrary, the ‘typical’
father and mother are very keen that their
children should receive a good education.
Itis another matter that they do not always
have much faith in the schooling system'’s
ability to impart such education — we shall
return to this problem.

B Myth 2: Child labour is
the main obstacle

Another myth is that most out-of-schoo)
children are unable to study because they
have to work. This widespread belief has
been fuslled by shocking cases of full-time
child labour in specific areas and
occupations, such as carpel-weaving in
Mirzapur or bangle-making in Firozabad.
Some organizations claim that 65 million
children in India are 'forced to work for
more than eight hours a day' (Bandhua
Mukti Morcha), or even that India has 70 to
80 million child labourers, working 12
hours a day on average (Coalition Against
Child Labour). Following on that, the ques-
tion s often asked: 'How can we make
our country fully literate when 60 million of
our children are engaged in full-time jobs
as child labourers?' (National Herald, 2
January 1997).

The plight of full-time child labour is
indeed distressing, and the above state-
ments may have some shock value in
helping to draw attention to this issue.
Howaever, as a factual description of the
problem of child labour and its ralation to
schooling, these statements are mis-
/ leading in three respects. First, they vastly
.| exaggerate the magnitude of the problem.







